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The Aspen Institute recently released 
State of Play 2018: Trends and 
Developments, its fifth annual report 

on how many children ages 6-12 are 
participating in one of the 120 sports 
and fitness activities that are tracked by 
the Sports & Fitness Industry Associa-
tion (SFIA). These statistics are quoted 
from the report’s five key developments:

1. More kids are physically active. 
The latest data shows that  
17 percent of children engaged in  
no physical activities in 2017.  
That figure has now fallen for three 
consecutive years since it was at 
19.5 percent in 2014. That’s roughly 
700,000 more kids doing something, 
even if it’s just one day a year.

2. Sampling of most team sports is 
up. In 2017, 56.5 percent of chil-
dren played a team sport in some 
form at least one time during the 
year — more than at any point in the 
past six years. Over the past three 
years, the percentage of children 

participating on a baseball, basket-
ball, ice hockey, field hockey,  
wrestling, flag football, gymnastics  
or swimming team have all grown 
although there has been a major 
drop in soccer participation. Volley-
ball and track and field participation 
numbers have also rebounded in the 
past year. However, only 37 percent 
of kids played a team sport on a 
regular basis in 2017 — well below 
the 41.5 percent who did in 2011. 

3. Multisport play is making a come-
back. In 2017, children played an 
average of 1.85 team sports. While 
slight, it’s the first improvement in 
four years, but remains well below 
the level of 2011, when the average 
child played at least 2.11 sports 
throughout the year.

4. Most youth coaches are still 
winging it. The percentage of adults 
trained in key competencies to 
engage kids remains stubbornly low, 
even as the value of having a trained 

coach has generally grown in the 
broader culture. Less than four in 10 
youth coaches say that they are 
trained in sport skills and tactics, 
effective motivational techniques, or 
safety needs such as cardiopulmo-
nary resuscitation, basic first aid and 
concussion management. 

5. Kids from lower-income homes face 
increasing barriers to participation. 
While inactivity rates for the overall 
population are down, most of the 
participation gains are among kids 
from upper-income homes who can 
better afford the growing fees associ-
ated with youth sports. 

The State of Play report includes 
eight strategies for improving children’s 
participation: ask kids what they want, 
reintroduce free play, encourage sport 
sampling, revitalize in-town leagues, 
think small, design for development, 
train all coaches and emphasize preven-
tion. The full report can be found at 
https://bit.ly/2QvDykC. N

More Children Physically Active

PBS Profile Highlights 
Widespread Rural  
School Closures

An online PBS News-
Hour in November 
featured the River 

Valley School District in 
southwestern Wisconsin. 
The “Making the Grade” 
video examined how 
“rural schools are being 
forced to shut down or consolidate as 
people move away.” The River Valley 
district, comprised of 13 townships 
and four villages (Arena, Lone Rock, 
Plain and Spring Green) across four 
counties (Sauk, Iowa, Richland and 
Dane), has closed two elementary 
schools in recent years. The closing  
of the elementary school in Arena was 
the focus of a June 2018 New York 
Times article titled, “School’s Closed. 
Forever.” N

A ccording to a study published in 
November by the New England 
Journal of Medicine, there is a 

correlation between the number of 
children diagnosed with atten-
tion-deficit/hyperactivity disorder 
(ADHD) and state-mandated  
Sept. cutoff dates for 5-year-old 
kindergarten. In states with a Sept. 1 
cutoff, there were 34 percent more 
ADHD diagnoses for children born 
in August than those born in Sep-
tember. No other pair of months 
included this disparity and it did not 
exist in states without a Sept. 1 
cutoff, nor were there disparities in 
diagnosis rates of asthma, diabetes 
or obesity. The ADHD study looked 
at 407,846 children born in 2007 
through 2009 and followed them 
through December 2015.

Researchers theorize that because 
the children born in August would 
be among the youngest in their class 
— nearly one full year younger than 
some of their peers — they may be 
receiving an ADHD diagnosis for 
behaviors that would otherwise be 
considered normal for their age. Wis-
consin is among the 21 states that has 
a Sept. 1 cutoff date. The remaining 
29 states have a range of enrollment 
cutoff dates, with Vermont having one 
of the latest at Jan. 1. According to  
the Centers for Disease Control and 
Prevention, “In 2016, approximately  
9.4 percent of U.S. children —  
6.1 million — between the ages of  
2 and 17 had been diagnosed with 
ADHD at one point in their lives.” N

Research Links ADHD and Sept. 1  
Kindergarten Cutoff Date

N E W S  B R I E F S
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 H
appy New Year! I’m looking 
forward to seeing many of you 
at the 98th State Education 
Convention in Milwaukee in a 

few weeks. Despite the unpredict-
ability of the weather, this is a great 
time to hold the convention — in the 
middle of the school year and at the 
start of the calendar year — to help 
us all get rejuvenated and renew our 
commitment to helping every child 
reach his or her potential. 

As you attend convention ses-
sions, learn from colleagues and get 
inspired, my challenge for you is to 
ask yourself — what’s next? Using 
what you and your fellow board 
members learn, what will you do to 
boost student learning and create 
actionable results for your students? 
And what will you do to advance the 
cause of public schools in your com-
munity and the state? It’s not enough 
to gain knowledge, you have to take 
action to continue improving. 

School district governance is 
complex. District policies, finances, 
curriculum and staffing all require 
your board’s attention as well as 
community engagement and other 
board responsibilities. To help with 
your work, we often talk about the 
need to plan for the convention and 
make the most of your time in Mil-
waukee — to think about which 

sessions you want to attend and 
which exhibitors you want to visit. 
But we don’t talk as much about 
what to do after the convention 
— about how to use the district’s 
investment in your professional 
development to benefit your  
students. 

If your priority is to understand 
school finance at a deeper level, 
there is a pre-convention workshop 
on school finance and a “deep dive” 
session as well as standard breakout 
sessions on school finance that you 
can plan to attend. Perhaps your 
focus is on equity, effective board 
governance, staff retention or any 
number of other priorities that will 
be covered in multiple sessions from 
diverse perspectives at the conven-
tion. It’s relatively easy to set up a 
schedule of sessions that works best 
for you and your interests.

While you are at the convention 
and taking advantage of all the 
learning and networking opportuni-
ties that it provides, you can chal-
lenge yourself to identify how that 
experience and professional develop-
ment will help your board meet its 
goals and what specific steps you’ll 
be taking when you return home.

Attendees often make a point of 
briefing their colleagues and pro-
viding a post-convention report 

about what they learned. But the 
professional development shouldn’t 
end there. With the goals of your 
board in mind, are there policy or 
budget discussions that you want to 
initiate? Should you recommend that 
the board do a book study on a spe-
cific topic? Is there a new resource 
that you want to start using? Chal-
lenge yourself to arrive with a plan 
and go home with a plan.

If you can’t be in Milwaukee in 
person, I encourage you to sign up 
to be a virtual attendee and get 
access to recordings of select 
breakout sessions and a keynote 
speaker. We’re all in this together 
and should learn and share together.  

Visit the convention website at 
wasb.org/convention for session 
details and to register. 

After the convention, your next 
opportunities for professional devel-
opment will be the WASB/WSAA 
Legal and Human Resources Confer-
ence on Feb. 21 (with a pre-meeting 
workshop the evening before 
focused on governance) and the Day 
at the Capitol on March 13. I hope 
to see you at those events as well as 
the State Education Convention.

Your students are counting  
on you! n

New Year, New Challenges

As you attend convention sessions, learn from colleagues  

and get inspired, my challenge for you is to ask yourself — 

what’s next?

Connect with the WASB!      Twitter @wasbwi       Facebook  facebook.com/WISchoolBoards

Jo h n h. As h l e yV I E W P O I N T
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Polar bear on pack ice in Lancaster Sound.  
Polar bears need sea ice to hunt from; their 

scientific name is Ursus maritimus (maritimus 
meaning of/near/by the sea).  Arctic waters are 

rich in life and prey for polar bears while the  
land is barren with few species to prey on.



A
t about 5 a.m. in the far 
reaches of the Arctic, just 
above the 74th parallel 
north, I awoke to the 
sound of a long, low scrape 
immediately outside the 
closed porthole of my cozy 

bunk. Bang! A crash and a jolt of the 
ship jerked me as I sat up, followed 
by the moan of another long scrape. 
In the belly of the National Geo-
graphic Explorer, a ship designed for 
polar expedition travel, my 
heart jumped with the giddy 
excitement of a 5-year-old 
on Christmas morning as 
the realization of what we 
were hitting sunk in. Pack 
ice! Not wanting to miss a 
second, I quietly fumbled with 
throwing on my jacket and slipping 
on my shoes in the dark, stumbling 
around while trying not to wake my 
shipmate Kate, another Grosvenor 
Teacher Fellow. 

I slipped out of the room, scur-
ried down the hall of the staff quar-
ters and bounded up the stairs of the 
ship’s bow, opening the heavy steel 
doors to the outside. I was greeted 
by bright sun, crisp Arctic air and 
beautiful, glorious ice. Standing on 
the tip of the bow, I planted my feet 

and let my spirit soar as I drank it all 
in. Not one moment of the experi-
ence was lost on me.  

I took in the importance of pack 
ice to the whole Arctic ecosystem, 
the significance of the Arctic to our 
global climate, and the precarious-
ness and preciousness of the ice as it 
is melting at catastrophic rates. I 
took in the jaw-dropping beauty of 

the ice, the mountainous landscapes 
of Bylot Island to the south and 
Devon Island to the north, the 
adventure of exploration and the 
value of learning through experi-
ence. This was all before breakfast.  

The Grosvenor Teacher Fellow 
Program, a partnership between 
National Geographic Education and 
Lindblad Expeditions, brings 
teachers to some of the world’s most 

remote places for professional devel-
opment. The program empowers 
teachers to broaden students’ under-
standing of the planet and generate 
solutions for a healthier and more 
sustainable future. The 24-day expe-
rience I had this past summer in the 
Arctic improved my geographic 
awareness — not only in the envi-
ronmental or physical sense but also 
in a human context. We visited 

towns in Iceland and Greenland to 
learn about the many similari-

ties and differences 
between those nations 
and our own. 

In Greenland, we 
learned about the Inuit 

culture, visited the towns of 
Sisimuit, Illulusat, Kangaamiut, 

and Qeqertarsuaq, and saw archaeo-
logical sites of Thule and Dorset 
cultures. On the other side of Baffin 
Bay, in Nunavut, Canada, our expe-
dition team made a new discovery 
— the remnants of an ancient Thule 
home and fire ring, never before 
documented by modern historians, 
though likely well known by local 
Inuit. On board the ship, we were 
joined by an archaeologist, National 
Geographic photographers, deep sea 
divers, a National Geographic 

Oconto Falls teacher Kelly Koller learns valuable lessons on her recent Arctic expedition
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TEACHING AND LEARNING WITH AN

 The 24-day experience 
I had this past summer in the Arctic improved  
my geographic awareness — not only in the  
environmental or physical sense but also  

in a human context.



explorer and several scientists special-
izing in Arctic mammals, plants and 
marine life, as well as NASA astro-
naut Kathy Sullivan, who has served 
as the head of the National Oceanic 
and Atmospheric Administration 
(NOAA). These experts enhanced the 
learning opportunity by providing 
lectures and sparking discussion 
throughout the expedition.  

In preparation for the expedition, 
I educated myself about the Arctic as 
much as possible in my spare time. I 
joked with friends and family that 
my goal was to become knowledge-
able enough to be able to not only 
ask Kathy a question about climate 
but to understand her answer as 
well. I became acutely aware that the 
Arctic is changing at rates that are 
beyond initial scientific models and 
that the melting of the sea ice that 
used to cap our planet year-round 

impacts a lot more than just polar 
bears. Increased levels of carbon 
dioxide have led to higher air tem-
peratures and the melting of sea ice 
in the Arctic. Therefore, heat is no 
longer reflected back. Rather, it gets 
absorbed into the dark blue ocean, 
causing more water vapor to be 
released. This further increases the 
heat and contributes to even more 
melting. The amplified melting of 
Arctic sea ice impacts us globally 
through the changing ocean tem-
peratures and currents, influencing 
weather patterns. As I saw the ice-
bergs and pack ice and took in the 
profoundly beautiful environment of 
the Arctic, I also became more aware 
of the delicate, interconnected web 
we all are a part of regardless of 
where we are on Earth.

On the expedition, aside from 
learning and absorbing, I had two 

side projects that sprang up from a 
combination of natural curiosity and 
enthusiasm for the unique opportu-
nity. One was testing for microplas-
tics — taking samples, logging data, 
etc. When I get the results, students 
will be able to interact with and 
graph that data. The other project 
sprang from enthusiasm for 
National Geographic Education’s 
“Explorer Mindset,” a framework of 
attitudes and skills for learning 
inspired by what explorers need to 
be successful in their fields. 

I had done some work using 
similar concepts, but that was tied to 
the idea of adventure versus explora-
tion, born one summer from an 
inspired ride on the lawn mower as 
my mind wandered and thought of 
how I could improve what I was 
doing as an educator. I liked the 
Explorer Mindset better and 

As I saw the icebergs and pack ice and took in the profoundly beautiful environment of the Arctic,  
I also became more aware of the delicate, interconnected web we all are a part of  

regardless of where we are on Earth.
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Icebergs break off of glaciers coming from the 
Greenland Ice Sheet and ice caps in Nunavut, Canada.  



believed that the National Geo-
graphic Learning Framework  
communicated what I was trying  
to do more effectively. 

My goal was to try to build a 
positive culture for learning in my 
classroom, and I was curious to see 
how the opportunity of going to the 
Arctic and diving into the Explorer 
Mindset could improve and add to 
those ideas. With a light, foggy 
notion of wanting to use the 
Explorer Mindset more, a bold 
openness to absorb and a passion to 
adapt and create, I started the expe-
dition with an internal challenge, a 
calling: “Change me. Change my 
perspective.” I felt that I was at the 
precipice of the unknown and it was 
glorious. 

Using my phone as a tool for 
collecting and curating, I took 

I felt that I was at the precipice of the unknown and it was glorious.
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Our expedition reached its 
farthest northern position at 
78.5 degrees north latitude in 
Nares Strait. Nares Strait, known 
as the “Last Ice Area,” where  
the last of the Arctic Sea ice  
is predicted to hold on until, 
ultimately, it is completely gone  
if current warming continues.

Greenlandic towns show influences  
from Denmark and Inuit culture. Greenlandic  

people rely heavily on the sea for resources; harvesting  
fish, seal and whale.  While there are some streets  

and cars, most people have a snowmobile in front of  
their home and also use dog sleds.   



photos and videos of receding gla-
ciers, icebergs and amazing wildlife, 
including polar bears, musk oxen, 
walrus and whales. But I also used 
my phone to interview people. 
Amazing people. I asked them about 
education. What helped them as 

learners? How did they think like an 
explorer in their personal or profes-
sional lives? Did it help them? 

Inspired and armed with an 
iMovie app, I put together videos for 
students on the Explorer Mindset as 
well as attitudes of curiosity, respon-

sibility and empowerment and  
published them to YouTube when 
we got back into cellular range at 
the end of the expedition. 

Since then, the idea of thinking 
like an explorer as a tool for 
learning has grown in my  
classroom and in our sixth-grade 
team at Oconto Falls. First, I  
combined the Explorers Mindset 
with an existing school initiative. 
Under the direction of our lead 
teacher, we made a goal of recog-
nizing students for their curiosity, 
responsibility, empowerment,  
observation, communication,  
collaboration and problem-solving 
skills. Two other teachers on the 
team created a way to log the atti-
tudes and skills of the Learning 
Framework using Quick Response 
(QR) codes so that we can keep a 
record of the positive learning  
attributes we are encouraging. 

We have also been partnering 
with National Geographic Explorer 
Jenny Kingsley, a journalist and 
storyteller who created the Meet the 
North project. Jenny interviewed 
people that live above the Arctic 

DISCOVER Go365
There’s a wellness and 
rewards program 
endorsed by the WASB 
that inspires your 
school administrators 
and faculty to live 
healthier lives for  
themselthemselves and their 
families.

To learn more, call Jason Shanda 
at 920-343-1731 or email
jshanda@humana.com

Go365 is not an insurance product.
Not available with all Humana health plans. go365.com/for-business
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Our student-signed expedition flag from 
Oconto Falls is in two continents at once!  
In Iceland, we visited the mid-continental  

rift, which is where the North American  
and Eurasian tectonic plates meet and are 

separating at a rate of about 3 mm per year. 



Circle and challenged herself to tell 
their stories from their perspective. 
We met in the Arctic and it has been 
so enriching for our students to have 
this connection. They researched 
Jenny’s work and wrote her letters 
and she has sent video responses 
back as she continues to travel and 
share her experience and expertise as 
an explorer and a writer.

Throughout this school year, we 
will continue to connect with her as 

we model a project in our literary 
nonfiction unit after her work.  

Students have also been impacted 
by my participation in the Grosvenor 
Teacher Fellow program through 
increased geographic awareness fos-
tered by the photos and firsthand 
accounts I have been able to share. 
Before going on the expedition, I 
raised funds to purchase a 360-degree 
camera. I am still going through the 
footage and getting it posted, but 

eventually students will have an 
Arctic virtual reality experience.

Learning becomes more exciting, 
personal and meaningful when stu-
dents imagine themselves as explorers. 
When teachers imagine themselves as 
explorers, they feel creative, empow-
ered and engaged. Professional devel-
opment with the National Geographic 
Education Certification Program and 
the Grosvenor Teacher Fellow 
program has empowered and inspired 

me to expand my interests as an edu-
cator. The National Geographic Soci-
ety’s Committee for Research and 
Exploration has funded me to launch 
a project on “Developing the 
Explorers Mindset as a Tool to 
Increase Student Engagement in the 
Learning Process.” I will lead a team 
in creating a website with resources to 
help make learning with an Explorer’s 
Mindset adaptable and culturally 
responsive to local initiatives in formal 
and informal educational settings. 

First, I was a teacher. Then, 

National Geographic Education 
helped me view myself as an educator- 
explorer. Now, with this latest project, 
I am a National Geographic Explorer 
— an explorer of learning. It still 
blows my mind and fills me with grati-
tude, humility and the thrill of what 
could be next. When you follow your 
interests and are flexible with your 
path along the way, the options are 
brilliantly, sensationally unknown. 
There is a quote from Kathy Sullivan 
that students and educators should 
take to heart — “Don’t ever doubt 

that you belong where you are, don’t 
ever doubt that you’re allowed to be 
interested in something, don’t ever 
doubt it’s legitimate. It’s ok for you to 
try something, do something, ask 
something, be something. So anytime, 
if any voice in your head says, ‘well I 
can’t ask that …well I can’t …’ yes 
you can, and you should. You belong 
here, and the world needs your 
talents.” n

Kelly Koller is a 6th grade ELA and social 
studies teacher at Washington Middle School 
in the Oconto Falls School District.

It’s ok for you to try something. Do something, ask something, be something.
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We saw several different species of whales 
— narwhal, beluga, sperm, humpback  

and fin. We were also fortunate to  
witness a small group of killer whales  

that were very comfortable and  
social swimming around our ship.

Almost daily, we would leave the ship 
 to go exploring on hikes led by naturalists. 

During the hikes, we learned about the 
geology, wildlife and history of the area.  



 A
ddressing inequitable edu-
cation outcomes is at the 
core of the Wisconsin 
Department of Public 
Instruction’s (DPI) vision 
of every child graduating 

college and career ready. We know 
developing the knowledge, skills and 
habits to succeed after graduation is 
imperative, but we also know that 
there are numerous factors we must 
consider inside and outside of the 
school day for students to feel safe, 
supported and engaged. 

Under the leadership of outgoing 
State Superintendent Tony Evers, the 
DPI has strived to build upon the 
important work of equity advocates 
and their efforts to close achieve-
ment and opportunity gaps in the 
state. From statewide partnerships to 
staff training, these efforts aim to 
foster teaching and learning oppor-
tunities that lead to more equitable 
outcomes for every student. 

 | Starting from Within 
In collaboration with the Aspen 
Institute Education and Society 
Program, members of the 
Council of Chief State 
School Officers (CCSSO) 
published Leading for 
Equity: Opportunities for 
State Chiefs, which was 
developed during Dr. 
Evers’ year as president of 
the CCSSO. Their work is 
organized around 10 com-
mitments for chief state 

school officers to build more equi-
table education systems:

1.  Prioritize equity — set and com-
municate an equity vision and 
measurable targets. 

2.  Start from within — focus on 
the state education agency. 

3.  Measure what matters — create 
accountability for equity. 

4.  Go local  — engage local educa-
tion agencies and provide tai-
lored and differentiated support.

5. Follow the money — allocate 
resources to achieve fiscal 
equity. 

6. Start early — invest in the 
youngest learners.

7. Engage more deeply — monitor 
equitable implementation of 
standards and assessments.

8. Value people — focus on 
teachers and leaders.

9. Improve conditions for learning 
— focus on school culture, 
climate and social-emotional 
development.

10. Empower student options — 
ensure families have access to 
high-quality educational 
options that align to commu-
nity needs.

The DPI adopted their definition 
of educational equity as every 
student having “access to the 
resources and educational rigor they 
need at the right moment in their 
education, across race, gender, eth-
nicity, language, disability, sexual 
orientation, family background  
and/or family income.”1

Internal equity efforts at the 
department align with the second 
commitment — starting from within. 
A major focus of the DPI’s work 
surrounds Wisconsin’s persistent 
graduation and achievement gaps, 
with the academic achievement gap 
for African American and American 
Indian students being among the 
worst in the nation. To understand 
and grow the department’s commit-
ment to educational equity, the DPI 
provides required equity training 
and optional organized events to 
support open dialogue about racial, 

cultural, gender-based and 
physical inequities that 
exist. 

 | Engaging Local 
Education Leaders
The fourth commitment 
from CCSSO’s Leading for 
Equity establishes the 
importance of creating net-
works to provide targeted 

Promoting Excellence for All 
RESOURCES FOR WISCONSIN DISTRICTS
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supports and highlight successful 
practices from local education agen-
cies. The external equity efforts from 
the department subscribe to this 
commitment through partnerships 
with other organizations and groups.

 | Promoting Excellence  
for All

The State Superintendent’s 
Task Force on Wisconsin’s 
Achievement Gap was 
created in 2014 with 
the explicit goal of 
addressing the racial 
achievement gap. 
The task force 
identified strategies 
that have been 
implemented 
within schools that 
are finding success 
closing their 
achievement gaps. 

With the under-
standing that the work 
must be situated within 
culturally responsive prac-
tices — paying particular 
attention to race — the task force 
organized findings into four 
research-based school improvement 
areas and strategies in its Promoting 
Excellence for All (PEFA) report:

b Effective instruction;

b Student-teacher relationships;

b Family and community  
engagement; and

b School and instructional  
leadership.2

The strategies include examples 
from Wisconsin educators and 
schools that are using the necessary 
beliefs required for the strategies to 
truly make a difference. 

Part of the PEFA work included 
the State Superintendent’s Parent 

Advisory Council. Their work culmi-
nated with the Family and Commu-
nity Engagement in Promoting 
Excellence for All report, which 
identifies family and community 

engagement strategies as ways to 
bolster schools’ efforts to close 
opportunity gaps.

After the PEFA report was 
released, the work continued with 
the creation of the Promoting  
Excellence for All eCourse. The 
eCourse encourages educators at  
all levels to explore their beliefs, 
data and instructional strategies  
to build the skills necessary to be a 
“race-conscious educator, competent 
data user and agile instructor 
responsive to the reality of Wiscon-
sin’s achievement gaps.”3 The 
eCourse consists of three modules 
— Understanding Race in Educa-

tion, Exploring the Data and Using 
the Strategies — based on findings 
from the PEFA report, and organized 
by the improvement areas and strat-
egies. Teachers and administrators 
are encouraged to take the eCourse 
to deepen their understanding about 
these topics and promote excellence 
for all students. 

 |  Wisconsin’s Approach 
to Academic Standards 

The Guiding Principles for 
Teaching and Learning 
articulate expectations 
and attitudes that coin-
cide with the implemen-
tation of academic 
standards and programs, 
thus situating teaching 
and learning in the 
context of equity and 
cultural responsiveness. 

The principles begin with 
every student’s right to 

learn and encompass princi-
ples about rigorous instruc-

tion; purposeful assessment; 
collaborative efforts among educa-

tors, students and communities; 
understanding students’ strengths; 
and creating responsive learning 
environments.4 

 | Wisconsin RtI Center
The DPI, in collaboration with the 
Wisconsin Response to Intervention 
(RtI) Center, the Positive Behaviorial 
Interventions and Supports (PBIS) 
Center and the Cooperative Educa-
tional Service Agency (CESA) State-
wide Network strive to build the 
capacity of Wisconsin districts and 
schools to develop, implement and 
sustain equitable multi-level systems 
of support.

Major efforts of this collabora-
tion center on bolstering educators’ 
capacity to improve their systems 

A major focus of the DPI’s work surrounds Wisconsin’s persistent graduation and 

achievement gaps, with the academic achievement gap for African American and American 

Indian students being among the worst in the nation. 
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— holding equity at the center. In 
2015, the Model to Inform Cultur-
ally Responsive Practice was created 
to outline the beliefs, knowledge and 
practices Wisconsin educators, 
schools and districts need to reach 
and teach diverse students. In an 
effort to expand ways of knowing 
and building skills to achieve equi-
table results, many within the DPI 
use Wisconsin’s Model to Inform 
Culturally Responsive Practices as 
the cornerstone of their work. 

The RtI Center has provided 
professional learning or technical 
assistance in the areas of reading, 
math and behavior to more than  
80 percent of schools in the state 
and has found success through 
focusing on local needs and assets  
of the communities within each 
district.5

The Wisconsin RtI Center Annual 
Report highlights stories from 
several districts across the state that 

have focused on their continuum of 
supports and found success. Most 
districts have implemented equitable 
multi-level systems of support for 
reading, math and behavior while 
stories reflected in the report include 
elements of the importance of 
building relationships with students 
to foster academic and behavioral 
success.  

 | The Network
Founded in 2011, the Dispropor-
tionality Technical Assistance 
Network (The Network) addresses 
racial disproportionality in special 
education in order to meet federal 
requirements. This collaboration 
among the DPI, CESAs, local educa-
tion agencies, higher education 
institutions and community 
members provides free and low-cost 
training and support throughout 
Wisconsin for identified and invited 
school districts. 

 | REL Midwest
The DPI is collaborating on the 
Midwest Achievement Gap Research 
Alliance to address educational 
outcomes of black students in the 
state. The priority is to improve 
outcomes through research. 
Members of the alliance include 
representation from more than  
a dozen education agencies and 
school districts.

 | Memorandum of Understand-
ing (MOU) Agreements

There are 11 federally recognized 
American Indian nations in the state 
of Wisconsin. The DPI is negotiating 
memoranda of understanding 
(MOU) agreements with each sover-
eign nation to ensure that Wiscon-
sin’s American Indian students have 
the necessary educational resources. 
The first MOU agreement was 
signed May 18, 2018, with the Lac 

Protecting schools 
since 1974.

Your Wisconsin classrooms deserve the security of  
solid coverage. We insure local because communities  
like yours matter.

Make the smart choice — Count on EMC ®.

EMC Milwaukee Branch
855-495-1800
milwaukee@emcins.com

©Copyright Employers Mutual Casualty Company 2018. All rights reserved.

www.emcins.com

Wisc_school_ad_6.5x 4.375.indd   1 9/24/2018   3:56:30 PM

12   |  Wisconsin school neWs



Du Flambeau Band of Lake Superior 
Chippewa. These MOUs will 
strengthen the relationships between 
American Indian nations and the DPI. 

 | Reauthorization of the 
Elementary and Secondary 
Education Act (ESEA): The 
Every Student Succeeds Act

The State Superintendent’s Equity 
Stakeholder Council was created in 
2016 to provide input on Wiscon-
sin’s reauthorization of the ESEA 
with the expressed focus on equity. 
Council members included educators 
and non-educators. The U.S. Depart-
ment of Education approved the 
plan in January 2018. 

 | Looking Ahead
The use of an equity decision and 
policy tool was introduced by the 
DPI to examine decision-making 
processes with an explicit focus on 
equity. Decisions about policies, 
programs, practices and budgets 
affect Wisconsin students, families, 
communities and educators. This 
tool brings questions about equity to 
the forefront of decision-making 
processes. Questions relate to accel-
erating growth while increasing 
opportunities for students, thinking 
through which learners will access 
our work, examining how all stake-
holders are engaged and impacted, 
and assessing the intentional and 
unintentional consequences from 
these decisions. 

The efforts outlined here provide a 
broad overview of the necessary work 

done in the name of closing opportu-
nity gaps in the state. They are neither 
all-inclusive nor are they static in their 
implementation. Divisions and teams 
within the DPI continue to build 
knowledge and capacity to conduct 
their work through an equity lens with 
a commitment to continued learning 
and growth. n

Marci Glaus, PhD, is a strategic communica-
tions consultant for the Wisconsin Depart-
ment of Public Instruction.
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 S chool board members are 
expected to understand board 
structure, board functioning 

and the board’s role. They are respon-
sible for approving policy decisions 
that affect the educational environ-
ment in many ways. These decisions 
include how students learn, how 
students are taught, how learning is 
measured, how teachers are supported 
with professional development, how 
funds are allocated based on district 
priorities, and how effectively the 
community at large is engaged around 
student learning.

If we consider these roles using 
an equity lens, we quickly under-
stand that unless board members are 
“on board” with the implementation 
of racial equity within their school 
district, there are many opportuni-
ties for failure.

All students should have equal 
access to a high-quality education. 
As long as race, class and ethnicity 
continue to be strong predictors of 
student achievement, college success 
and successful life experiences, 
school board members must work 
within their school systems to iden-

tify barriers and obstacles to oppor-
tunity, interrupt their negative 
impact, and eliminate persistent 
disparities in student outcomes. 
When we look at racial achievement 
data in our nation, we see disparities 
in education pervasively across all 
areas. We must never make excuses 
for those disparities in our schools 
or lower our expectations for any 
students.

Our purpose is to successfully 
educate all the students who attend 
our schools — all the children in our 
community — and implement 

TEN WAYS School Boards Can 
Champion Racial Equity

By Pat Savage-Williams

[Editor’s note: The following article specifically addresses racial equity. However, many of the suggestions for board action 
could apply to other disparities impacting subsets of students based on socioeconomic status, gender, disability,  

English language proficiency and/or other factors. Board members are encouraged to consider how these  
suggestions may be applicable to the inequities in their districts.]
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improvements to address racial 
disparities. It is essential that we, as 
school board members, focus our 
work on racial equity in schools and 
identify all forms of racial inequity 
for two reasons:

b To increase awareness of  
systemic barriers that disadvan-
tage students of color.

b To encourage and support  
educators as they seek to adapt 
instructional and leadership 
practices to respond more  
effectively to the needs and 
aspirations of all the children 
they serve.

Many school districts and com-
munities across our state and in the 
country are experiencing a move to 
raising awareness of equity issues 
with a particular emphasis on racial 
equity. The long-term impact of race 
and racism on student achievement, 
how instruction is delivered, disci-
pline, resource allocation, etc. is 
discussed and debated at many 
different levels. Getting school 
boards to commit to implementing 
racial equity work within a school 
district requires more than finding 
people with assumed good hearts to 
serve on the board. Most school 
board members want to provide 
opportunities for students and com-
munity members. However, securing 
a real impact on student achieve-
ment requires skills, courage, 
strength and determination.

Moving the equity work from 
theory to practice at the board level 
means that school board members 
must be willing to craft policies that 
encompass equity and empower the 
district to undertake the work of 
racial equity.

Here are 10 ways school board 
members can move their respective 
districts toward racial equity:

1 The school board must have  
a strong commitment to  
racial equity.

Members of the school board 
must be willing to commit to cre-
ating a school culture that embraces 
and implements racial equity prac-
tices, with board members holding 
themselves accountable in the pro-
gression toward equity.

A key example is Evanston  
Township High School (ETHS) in 
Evanston, Ill. In 2010, ETHS dra-
matically changed its curriculum for 
incoming freshmen students. ETHS 
de-tracked freshman humanities 
classes (English and history) and 
biology. The goal of this dramatic 
change was to remove barriers that 
historically caused the under-repre-
sentation of students of color in 
Honors and Advanced Placement 
(AP) classes. The district believed 
that students who have access to, 
and are successful in, highly rigorous 
courses have greater opportunities to 
be accepted to, and be successful in, 
colleges and universities. Moreover, 
they will have a greater likelihood of 
successful life experiences in general. 
Since there was so much dialogue 
regarding these changes, the school 
board’s public commitment empow-
ered the superintendent to move 
forward. In the last five years at 
ETHS, there has been a 61 percent 
increase in the number of African 
American students taking AP 
courses, with 91 percent of them 
earning a 3 or higher on the AP 
exams. There has been a 48 percent 
increase in the number of Latinx 

students taking AP courses, with  
51 percent earning a 3 or higher on 
AP exams.

The ETHS example shows that 
without the clear commitment of the 
school board, the superintendent 
will be unable to make large-scale, 
systemic changes that will impact the 
district. The board will need to be 
solid in its commitment to the 
importance of racial equity work 
and endorse the efforts of the super-
intendent to move forward.

2 Adopt an Equity Statement. 

The Equity Statement will serve 
as a guidepost for the equity work of 
the district and provide the frame-
work to focus on racial equity at every 
level. This statement is meant to guide 
the equity work and is not an actual 
policy. Samples of the statements 
ETHS has developed can be found  
at eths.k12.il.us/Page/978 and 
eths.k12.il.us/Page/955.

3 Know your district demographics.

School board members should 
know the racial demographics of the 
district — both staff and students. It 
is necessary for the board to have a 
level of understanding about the 
intersection of race and education to 
make decisions about important 
districtwide equity initiatives in 
order to approve the expenditures 
for the large-scale changes. Data 
must be disaggregated by race.

School board members should 
also understand the community and 
relevant demographic data, 
including housing patterns and the 
history of these housing patterns. 
They should be able to discern 
where most people of color live in 
the community and which schools 

The long-term impact 
of race and racism on student  

achievement, how instruction is  
delivered, discipline, resource  

allocation, etc. is discussed and  
debated at many different levels.
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the students of color attend. Data 
can help school board members 
discuss and ask questions about 
achievement patterns: which student 
groups participate in various pro-
grams; the racial make-up of classes; 
who is in special education; who 
participates in extracurricular activi-
ties and clubs; attendance patterns; 
graduation rates; and which students 
are being disciplined most and why. 
Identify trends that run through the 
school district and community. Be 
aware of classes and activities that 
tend to be comprised of racially 
homogeneous students.

At this level, try to avoid 
explaining or excusing why you 
believe these disparities exist. There 
are many theories and opinions that 
you will review, debate and consider. 
What truly matters is the board 

having the determination to address 
the disparities. Consequently, it is 
important to have a clear under-
standing of your district and the 
breakdown of the experiences of 
racial groups in your community.

4 School board members must  
be willing to engage in their  
own personal journey to expand 
their knowledge and under-
standing of issues of race.

The first critical step of this 
journey is expanding your racial 
consciousness. Unconscious biases 
influence institutional and structural 
racism and impact student learning 
in school systems. As school board 
members become aware of their own 
individual biases, they will reflect 
upon their personal life experiences. 
This will equip them to determine 

how these experiences have shaped 
those biases and how they have 
affected interactions with others. 
They will develop a better ability to 
weigh and consider the perspectives 
of others. Be ready to share your 
perspectives and listen thoughtfully 
and responsibly to colleagues and 
community members.

Engage in formal board trainings 
as a group with facilitator-led discus-
sions to debrief and follow-up. 
School board members should be 
encouraged to challenge the internal 
and external systems that have been 
in place for decades in the district 
and in the community and have 
helped maintain the disparities 
between students of color and white 
students. The trainings should 
develop the capacity to systemati-
cally change and challenge insensi-

Unconscious biases 
influence institutional and structural 

racism and impact student  
learning in school systems.
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 Want to learn more 
about what you can 

do to help break the 
iron cage of poverty for 
your students? Attend 

the pre-convention workshop on  
Jan. 22 with Dr. Donna Beegle,  
president of Communication Across 
Barriers, a consulting firm dedicated 
to building poverty-informed communi-
ties that are armed with tools to break 
barriers. She works directly with chil-
dren and adults currently in poverty as 
well as professionals who want to 
make a difference for those living in 
poverty. Dr. Beegle is also the founder 
of the Opportunity Community move-
ment, which provides the foundation 
for a contemporary war on poverty.

In her engaging workshop, Dr. Beegle 
will provide a poverty knowledge base 
that is necessary for improving educa-
tional success and a shared under-
standing of what students need to 

develop to their full potential. Partici-
pants will gain tools for recognizing 
how the many different life experi-
ences of poverty have an impact on 
education and what can be done to 
improve outcomes.

Born into migrant labor poverty,  
Dr. Beegle grew up not knowing the 
words her teachers used or under-
standing the examples provided to 
explain them. Education was an addi-
tional stress on an already over-
stressed life, so she dropped out of 
high school in her freshman year and 
got married. After continuing to live in 
extreme poverty and homelessness, 
Dr. Beegle returned to school at age 
26 to get her GED, and — within 10 
short years — achieved her doctorate 
in Educational Leadership.

Like Dr. Beegle, many students 
living in poverty have received strong 
messages that they are not smart and 
have internalized the poverty impacts 

as personal deficiencies. She will 
explore policy choices that are (and 
are not) making an impact on the lives 
of students in poverty. 

Dr. Beegle will also share examples 
of schools that are implementing her 
strategies and having success in 
removing poverty-related obstacles. 
Action steps for creating a vision for 
the district, formulating a professional 
development plan for teachers, and 
producing the types of policies that 
improve the educational outcomes for 
all students will be explored. In addi-
tion, Dr. Beegle will discuss what 
administrators and board members 
can do to become community leaders 
in developing the systems and part-
nerships necessary for assisting 
students and families who live in the 
crisis of poverty. n

Visit the WI State Education Conven-
tion website at WASB.org for more 
information.

tive policies that serve to impede the 
success of students of color. It is 
essential that school board members 
take the time to engage in ongoing 
training and courageous conversa-
tions about race to deepen their 
understanding of how the district’s 
governing body can create a more 
welcoming and culturally conscious 
school district.

In addition, consider a book 
study to help further the school 
board’s learning about racial impact. 
A list of suggested titles is below, but 
it is not an exhaustive list. It is essen-
tial to make a point to review rele-
vant literature on institutional 
racism and class bias in public 
schools. Furthermore, attend lectures 
and find articles that are written 
about your community, various 

cultures and topics around equity to 
read as a board and discuss at board 
meetings. It is important for the staff 
and community to see the board 
engage in this learning process.

5 Be able to initiate and create 
structural changes that chal-
lenge the status quo and 
support equity for all. 

Look at the areas of disparities 
within your district with the goal of 
identifying the structures that hold 
them together. Finding these dispari-
ties will lead you to determine the 
structures that support these dispari-
ties. Because you are considering the 
history of the district and community, 
you may be learning about the long 
trends and decades of patterns set. In 
addition, some of these patterns have 
been in place for a long time; there-

fore, it is difficult for many to see 
them as problematic. Tradition and 
customs are often named as “reasons” 
for patterns that usually support racial 
inequities. In collaboration with the 
superintendent and within your role as 
school board member, dream and 
create a different narrative, a count-
er-narrative with different outcomes. 
For example, if your district is sepa-
rating students by “ability level” in 
classes, look at the traditions and the 
outcomes of this. Challenge the poli-
cies and practices that maintain and 
uphold this. Look at where students 
are separated by race and talk to your 
superintendent and board colleagues 
about the impact and outcome of 
these separations. Consider how to 
work backward to dismantle the 
structures that hold this together.

Breaking the Iron Cage of Poverty
Catch Dr. Donna Beegle at the pre-convention workshops on January 22
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6 As a board, commit to develop 
goals and policies with a strong 
equity lens, and identify and 
dismantle the policies that 
support the disparities.

Because every student in your 
district deserves the right to excel, be 
compelled to assure that all students 
have an opportunity to achieve. As 
school board members, we must 
ensure that students are on track to 
graduate and attend college and/or 
pursue successful careers. This 
accountability to all learners means 
that we promote high academic stan-
dards and outcomes for all — 
embracing and accommodating 
differing characteristics of the students 
and always having high expectations 
for all students, not just for some. 
Thus, an equitable education that will 
increase each student’s academic and 
functional trajectory to realize college/
career readiness and independence 
should be included in the goals. 
Striving to eliminate the predictability 
of academic achievement based upon 
race should be embedded within the 
mission, goals and vision of the dis-
trict.

7 Fiscal accountability: Change the 
school budget options to prevent 
disparities. 

Every district is facing challenges 
and threats that could impact its finan-
cial stability. School board members 
should partner with the superintendent 
and collaborate with the chief financial 
officer to assure that equitable 
resources are allotted for all students. 
Be certain that all funds, staff, mate-
rials, equipment, facilities, space, 
school trips and all other resources are 
carefully established with an equi-

ty-based lens. Highly qualified staff 
and facilities — including learning 
environments, technology and instruc-
tional support — should be dispersed 
with racial equity considerations. The 
distribution of resources in an equi-
table and fair manner assures that all 
learners have equal opportunity to 
achieve high academic standards. The 
equitable allocation of resources is 
paramount to equity in a school 
district.

8 Be data informed. 

Require the superintendent to 
develop inclusion practices and 
methods to measure, report, interpret 
and analyze data regularly for the 
purpose of improvement and trans-
parency. Examine data on student 
academic performance, discipline, 
attendance, dropout and graduation 
rates, involvement in extracurricular 
activities, special education classifica-
tion, and access to student services. 
Identify areas of inequity in student 
success and participation, disaggre-
gating data by race/ethnicity, socio-
economic status, gender, disability 
and English language proficiency. 
Develop statistical measures to assess 
equity in these areas. Remember, the 
patterns established have been in 
place for decades if not hundreds of 
years. It is unlikely that disparities 
will disappear within a few years.

Recognize and understand the 
intersection of race, socioeconomics, 
mobility, gender and sexual orienta-
tion/identity through district data. 
Determine how you will gain evi-
dence of success and be willing to 
make changes or tweaks if the data 
indicates the need to do so.

9 Develop partnerships and allies 
to achieve equity. 

Communicate clearly throughout 
the community the district’s strategies 
and efforts to promote equity, diver-
sity and a safe environment. Acknowl-
edge challenges and problems where 
they exist within the district and the 
history behind the patterns of dispari-
ties. Elicit community support for 
racial equity. Celebrate successes and 
accomplishments of all students and 
staff, particularly those who don’t 
often get the spotlight.

Find a way to focus specifically on 
programs for parents and guardians 
of children who are struggling in 
school or who are experiencing lower 
rates of success and participation in 
school. Reach out to parents who do 
not typically come to school or speak 
at meetings. Ask parents how they 
feel most comfortable connecting 
with your school and be willing to 
make changes to meet their needs. It 
could be that joining the Parent 
Teacher Association, for example, 
does not work for all parents. Iden-
tify what does work for them. Work 
with staff to make sure that these 
parents feel they are welcome in 
school and see the school as working 
on behalf of their students’ best inter-
ests. Promote parent involvement as 
the cornerstone of student success in 
all facets of school life.

Develop allies by partnering with 
community organizations such as 
local universities, faith-based institu-
tions and city government to promote 
racial equity in the district. Invite 
members of these groups to the 
school for training and other profes-
sional development activities in order 
to model this work and encourage 

Recognize and understand 
the intersection of race, socioeconomics, 

mobility, gender and sexual  
orientation/identity through district  
data. Determine how you will gain  
evidence of success and be willing  
to make changes or tweaks if the  
data indicates the need to do so.
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other agencies and organizations to 
implement similar goals and strate-
gies in their organizations.

10 Expect opposition. 

Change is difficult and not 
always welcomed by everyone. Many 
will engage in vocal discussions and 
conversations about racial disparities, 
but proposals for structural and policy 
changes toward dismantling what has 
been in place for decades are not often 
met with universal approval. This can 
divide a community, as there is signifi-
cant controversy surrounding racial 
equity work. This does not help the 
equity-centered school board members 
or superintendents gain confidence. 
Board members are elected officials 
and members of the community. The 
fact that this controversy is almost 
exclusively generated by white 
parents, educators, policymakers and 
other community stakeholders, most 
of whom have never personally 
engaged in racial equity training, 

presents another significant challenge.
While it is important to continue 

engaging with them as community 
members, employ careful and 
thoughtful responses and strategies. 
Listening to their concerns, providing 
opportunities to share and hear other 
perspectives, and working to incorpo-
rate their thoughts into the plan may 
transform these critics into supporters.

Most importantly, do not lose 
your focus or your resolve to do 
what is right for all students. Every 
student deserves to have access to 
the best opportunities and the best 
education we can provide in our 
schools. When our schools are 
lacking equity, we are obligated to 
address inequities or we are failing 
to do our jobs properly. Our stu-
dents are relying on us to assure 
equity for them in our schools. That 
is the purpose of public education. n

“Ethics and equity and the princi-
ples of justice do not change with 
the calendar.” — D. H. Lawrence 

SUGGESTED RESOURCES

Between the World and Me,  
by Ta-Nehisi Coates

Courageous Conversations About 
Race: A Field Guide for Achieving 

Equity in Schools, by Glenn Singleton

Despite the Best Intentions: How 
Racial Inequality Thrives in Good 
Schools, by John Diamond and 

Amanda Lewis

The New Jim Crow: Mass Incarceration 
in the Age of Colorblindness,  

by Michelle Alexander

Waking Up White, and Finding Myself 
in the Story of Race, by Debby Irving

What Does It Mean to Be White? 
Developing White Racial Literacy,  

by Robin DiAngelo

Why Are All the Black Kids Sitting 
Together in the Cafeteria?,  
by Beverly Daniel Tatum

Beyond Diversity two-day  
seminar trainings by the  
Pacific Education Group 

Seeking Educational Equity and 
Diversity (SEED) training sessions

LEARNING HAS CHANGED, BUT HAVE YOUR CLASSROOMS?
Most educational facilities have not kept up with advances in technology, modern teaching techniques, and 
our ever-changing communities. Our experts create learning environments that enable students and faculty 
to benefit from the newest technology, collaborative classroom designs, and functional building layouts that 
match today’s standards for academic excellence.

Planning for tomorrow & building today.

PLANNING § ARCHITECTURE § ENGINEERING § CONSTRUCTION § ENERGY unescocorp.com

Reprinted, with permission of the author, from the March/April 2018 issue of The Illinois Association of School Boards Journal. Pat Savage-Williams is the 
president of the Evanston Township High School District 202 Board of Education in Evanston, Ill. and special education coordinator, SEED facilitator, equity 
team co-chair and Pacific Educational Group affiliate at New Trier Township High School District 203 in Northfield, Ill.
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One cast member told me later 
that someone said to her, “Rachel, 
be more careful. You almost fell 
through the trapdoor last night, 
remember?” 

Why hadn’t I heard that warning? 
Why did it seem that everyone knew 
this revised scene change but me — 
as if everyone but Tasha Schuh got 
the memo? 

I stood in the dark, waiting for 
the bridge that carried the prop 
assigned to me, when I heard 
someone say, “Tasha, move out of 
the way.”

I took one step backward, and 
my body went through … nothing.

One moment I was standing there 
waiting to grab my prop. The next 
moment, the stage was gone. 

I was falling, flipping. Seconds 
later, the back of my head crashed 
onto a concrete floor — a crash like 
Dorothy’s house, with one ruby 
slipper still on the stage. I had 
stepped right out of my Reebok 
athletic slide, which stood neatly in 
front of the trapdoor, while the other 
shoe remained on my foot after the 
fall. I slid backward out of my shoe 

and dropped sixteen feet to the hard 
cement floor. My head hit first; my 
body weight came next, falling on 
top of me. I heard the crunch, and 
then I just laid there.

Confusion took over. Screams 
flew through the air above me…

“Oh, my God.”
“Tasha! Tasha!” I heard my name 

a hundred times.
More Oz magic. I had no idea 

how everyone got to the theater’s 
basement as fast as they did. I found 
out later that one music teacher, the 
pit-band director, was down there 
and saw me hit. 

Immediately, I was surrounded by 
friends and teachers. Rachel and 
Stevie told me later I was lying as if 
sleeping in the fetal position. 
Imagine this six-foot baby rolled up 
on the concrete floor. 

 I remember it being so dark that I struggled to follow the progress of 

the stage crew. The houselights were out since we needed to mimic 

what would happen on opening night. The cast and crew had to 

adapt to complete darkness — the blackness of a choreographed 

scene change. “Places everyone.” 

 My Last Step Backward by Tasha Schuh: Excerpt from 
Chapter 1, “A Step Backward”
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I remember pausing, looking up, 
staring at the trapdoor from the cold 
basement floor, wondering how it all 
happened. My fall took seconds, but 
I can replay it in slow motion in my 
mind, like it took days to land in this 
uncomfortable position. I felt like 
Land of Oz royalty. Relax everyone; 
I’ve landed. Now, don’t touch me!

Ms. Huber, another music 
teacher, yelled, “Someone call 911! 
No one touch her! We’re not 
going to move you, Tasha. 
Try to stay still, all right?” 

What saved me from 
complete panic was the delu-
sion that I would be okay. I 
never lost consciousness, 
which kept my delusion alive.

Fear began to overtake 
me as the word paralyzed 
drifted in and out of the 
crowd who surrounded me 
on the basement floor. This 
word carried hidden fears. 
Self-doubt threatened to 
swallow me up. 

As the paramedics pre-
pared me for a ride to the 
local hospital, where airlift 
arrangements were already 
being made, I fought my 
greatest fear — a foresight I 
had revealed to a friend just 
three days before my accident. 

For some reason, my 
friend had asked, “What 
would be the worst thing that 
could happen to you? What 
scares you the most, Tasha?”

Without hesitation, I 
answered, “Being paralyzed. 

In a wheelchair for the rest of my life 
— like Christopher Reeve. I could 
never do that.”  

As the paramedics took every 
precaution, I recalled all the times 
accident-prone Tasha Schuh had 
bounced back from a close call with 
only minor injuries. My delusion 
was strongest when I needed it most. 
I’ll be fine. 

But doubts crept back with one 

recurring question: Am I paralyzed?  
I would ask this question so many 
times within the next few hours. All 
would answer with the one thing I 
did not want to hear: “I don’t know.” 

By now, the EMTs had secured 
my neck in a brace and clamped all 
of me onto a body board. People 
were trying to manage my escape 
from the lower level since the 
normal exit would not work.

Someone came up with 
the idea to lower the 
orchestra pit as far as it 
would go. Kids scurried to 
clear out all of the instru-
ments. Strapped onto a 
gurney, I was raised from the 
orchestra pit onto the stage. 
Once on the stage, I was 
wheeled out of the building 
via the Sheldon’s traditional 
theater ramp. 

Everyone called out to me 
as I was loaded into the 
ambulance. “Tasha. You’ll be 
okay.” My name echoed in 
the theater over and over as 
the ambulance door closed. 

“Okay, I have IV access,” 
one of the EMTs announced. 
“Let’s drive.” 

The paramedics were 
definitely in trauma mode. 
My head was throbbing, and 
they were rightfully obsessed 
with the potential for brain 
hemorrhage. No one cared 
to shield my feelings. No one 
spoke in code. I don’t recall 
precise words after the IV 
went in, but I do recall the 

She’ll be the keynote speaker at the WASB Breakfast on Thursday, Jan. 24, sponsored by  
The Insurance Center. Tasha’s books, My Last Step Backward and My Next Move Forward, will be available 
for sale at the convention bookstore and at her book signing immediately after her keynote outside  
the Crystal Ballroom at the Hilton Hotel.

See Tasha Thursday at the Convention!
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feeling that I was now a medical 
science project. The goal: to save me, 
and with some luck, stabilize me for 
an airlift to Rochester Mayo.

The doors of the ambulance 
opened and I read the 
sign: EMERGENCY. 
Cautiously, I was 
moved to an x-ray 
table, and then my 
family appeared. 
Mom told me later 
that as she entered,  
it broke her heart to 
see me quietly crying.

“Mom, I can’t feel 
my legs!” I finally said in a panicked 
whisper.

“It’s going to be okay,” she whis-
pered back, her tears flowing, too. 

A helicopter ride — every kid’s 
dream, right? Be careful what thrill 
rides you wish for. I was getting an 
experience I had always wanted on 
family vacations. Every time we 

encountered a helicopter excursion 
ad, I begged for a ride. I imagined 
that Mom or Dad would ride with 
me. But there was no room for my 
family on this airlift to Rochester. 

“Please, Mom, don’t let me go 
alone.” I would not get my way. The 
flight nurse closed the helicopter 
door, and once in the air, basic phys-
iology stole what remained of my 
free will. I vomited while the flight 
nurse, unable to roll me over, did her 
best to wipe away the mess. Days 

later, doctors deduced that I had 
aspirated. This would prove 
life-threatening to lungs destined for 
a hospital traction bed. 

The next few hours are a jumbled 
memory of pain meds and 
worried whispers. Inven-
tory of my injuries led to a 
laundry list of complica-
tions. I quit listening.

My world succumbed 
to dreams. I lived in the 
past, gaining conscious-
ness long enough to see 
family and friends rotating 
to and from my bed — 

some crying, some cheering me on, 
all worried beyond my under-
standing. I drifted away from the 
pain and dreamed of my life before 
the trapdoor … n

Tasha Schuh is a motivational speaker and  
a graduate of Ellsworth High School in the 
Ellsworth Community School District.

Find the  
right match.
The WASB’s Search Services will  
help ensure your school board  
makes the right hire.

Our dedicated consultants are your 
trusted partner, considering your  
district’s long- and short-
term goals and how they 
connect with your search 
for a superintendent.

Contact the WASB today.

Search Services     |     608-257-2622     |     877-705-4422     |     Visit wasb.org

I imagined that Mom or Dad would 

ride with me. But there was no 

room for my family on this airlift  

to Rochester …
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 P
eople draw strength from 
leaders, especially in times of 
crisis. We need only to think  
of Sept. 11, 2001, and the 
leadership of the then mayor of 

New York City. Many called him a 
hero. He wasn’t a hero, but he did 
exactly what a good leader does 
— he inspired and encouraged. New 
Yorkers and people around him felt 
stronger because of his stance. 

As a school principal and admin-
istrator, I often find myself in the 
same leadership positions. I have  
a role to play when we encounter 
death — the death of employees, 
parents, students and former stu-
dents. Parents of our teachers have 
died, or sometimes their siblings.  
On many of those occasions, I’ve 
had to deliver the sad news. 

My leadership comes into action 
when the media negatively portrays 
the school and I have to respond to 
the public as well as explain it to  
the staff. 

Sometimes the situations become 
so bad that I don’t know what to do. 
I hurt and I have to help others as 
they struggle with their own pain.  
A few times when I’ve had to deliver 
a death message, I’ve gone into my 
office, closed the door, sat at my 
desk and let the tears fall.

I’m not ashamed of my tears —  
I used to be, but I’ve gotten past 

that. I feel that I have to project an 
image of strength in the midst of 
crisis. When people see me in public  
during those difficult times, they say,  
“I feel confident because you’re 
always confident.” 

They need strength and encourage-
ment during those times. Part of my 
role as leader is to project that 
strength. They don’t realize there are 
times when I’m weak, when I weep 
and grieve, but I can’t show that side. 
It’s not that I’m trying to hide, but 
leaders need to lead. I lead by showing 
my strength. I want them to know 
that even in the midst of the worst 
tragedies, we can still stand tall.

Sometimes I talk to the staff and 

deliver the bad news that our school 
didn’t achieve the test scores we felt 
we should have. I won’t lie to them, 
but I will encourage them. “We still 
have a chance,” I say, and I mean 
those words, because as long as 
those children are alive and we can 
teach them, we have the opportunity 
to help them improve.

Because of the teachers’ dedica-
tion and commitment, our students 
have often improved. They’ve 
worked hard and I believe that part 
of the reason is because I’ve encour-
aged them to believe they can do it. 
If I inspire the teachers, my influence 
moves on to the students. 

When I talk with the students I 

Influence  
   of  
Leadership
by Salome Thomas-EL: Excerpt 
from “The Immortality of Influence: 
We Can Build the Best Minds of 
the Next Generation”
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sometimes say, “Maybe you failed 
today, but because you fail once it 
does not make you a failure. What it 
should do is teach you to say, ‘I need 
to try another way.’ Let’s continue 
and not give up.”

 All good leaders have that kind of 
influence. Their atti-
tude, their words and 
sometimes their pres-
sure makes people 
say, “I can do that. I 
can’t quit now.”

For that to 
happen, however, 
people need to trust 
their leaders. Those 
in positions of 
authority have to prove themselves, 
to show they care, to demonstrate 
that they know what they’re doing. 
When people trust leaders, they’ll 
follow them. 

The difficulty for us leaders — 
and I think particularly of charis-
matic types that pull people toward 
them — is that personality alone 
isn’t enough. Followers need to 
know that we have morals, ethical 
values and a high-level belief system. 
If we lack those qualities, people 
may follow for a while, but not for 
long. Eventually, we’ll show who we 
truly are.

As leaders who want to influence 
others, we have to go in a direction 
that propels the organization forward. 
That’s not always an easy task. Some-

times we have to make decisions that 
may not be in the best interest of 
some. Faithful leaders factor in the 
cost and put the greater good ahead of 
the desires or needs of a few, even 
when those few are good friends. 

As proof of our leadership, we 

get results — perhaps not what we 
wanted or all that we wanted — and 
we motivate others to hold on, to 
expect good things and to make 
changes. We encourage them to 
know that they can improve and 
lead richer lives. 

For those of us who want to influ-
ence others, one of the obstacles we 
face is that when we make decisions, 
some people take it personally if they 
don’t get what they wanted. They 
simply can’t move into the concept of 
deciding by principle or moral values. 
When they don’t get what they want, 
they cry out that we’ve attacked them 
or rejected them. 

More than once I’ve had to say to 
teachers, students, community leaders 

and parents, “This isn’t personal. It’s 
not a decision about you. It’s about 
what is best for the children, the com-
munity and for the school.” 

We have to learn that we can 
never please everyone no matter how 
hard we try or how charismatic we 

are. We do the best we 
can. That’s all God asks 
of us and that’s all we can 
ask of ourselves. If we 
focus on doing our best, 
we will exert the right 
kind of influence. 

As leaders, we also 
develop leadership. Our 
goal isn’t just to have 
many disciples, but to 

teach and enable others to reach the 
highest levels possible. We help 
develop teachers, administrators, 
pastors, doctors, attorneys and 
industry CEOs. 

Our message and influence will 
impact them so they may influence 
others to become leaders. That’s why 
I call this the immortality of influ-
ence. If we motivate and guide 
future leaders positively, who knows 
what they can do with their influ-
ence? My goal is to produce leaders 
who will have more influence on 
others than I will. n

An excerpt from The Immortality of Influence: 
We Can Build the Best Minds of the Next 
Generation by Salome Thomas-EL who is also 
the author of I Choose to Stay: A Black 
Teacher Refuses to Desert the Inner City.

Salome Thomas-EL is an award-winning teacher and principal, and an internationally  
recognized speaker and educator. Principal EL believes that every child can succeed  
and achieve their dreams. This shapes his life-long commitment to supporting the  
teachers, principals, school staff and parents that work with students every day. For  
nearly 30 years, Principal EL has taken on this challenge with the absolute belief that every  
child can and will learn, as long as adults in their world care enough not to give up!

Principal EL will be the keynote speaker at the 2019 State Education Convention on  
Friday, Jan. 25, sponsored by Go 365 by Humana.

See Principal EL Friday at the Convention!

More than once I’ve had to say 

“This isn’t personal. It’s not a 

decision about you. It’s about what 

is best for the children, the 

community and for the school.”
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 M
any of us make New Year’s 
resolutions to do things like 
lose weight, exercise more, 
spend more time with family 

and friends, or floss regularly. 
For 2019, we’d like to suggest 

another resolution for you and your 
board: to make legislative advocacy 
a habit — one that you will stick to 
throughout the new year. 

With a new governor and a  
new Legislature taking office in 
Wisconsin, your advocacy for public 
schools in general, and your district 
specifically, is more important  
than ever.    

Now is the time to get started on 
your advocacy efforts with your 
state legislators before the 2019-20 
legislative session begins on Jan. 7.  
As your WASB lobbyists are fond of 
saying, “Make a friend before you 
need a friend!”  

It’s never too soon to begin 
building relationships with the law-
makers who represent your school 
district. 

To get you started on the path  
to making advocacy a habit, you’ll 
find tips and advice from the WASB 
in our newly updated Legislative  
Advocacy Toolkit, available on the 
WASB Legislative Update blog: 
wasblegupdate.wasb.org (click  
on WASB Resources then  
Advocacy Toolkit). 

Here are some things to consider 
for laying the groundwork for your 
advocacy:

b Think about and identify what 
your district’s most critical needs 
are. These are the issues that you 
will want to ask your legislators 
to help you address. Identifying 
and agreeing upon your district’s 
priorities will help focus and 
guide your advocacy. (You’ll find 
suggestions below about how to 
communicate these needs to 
your legislators.)

b If you haven’t already done 
so, adopt or review your board 
advocacy plan whether by a 
motion, a general consensus, a 
written plan or an official board 
policy. (Note: Policy Resource 
Guide subscribers can access a 
sample advocacy policy). Set 
your plan and assign duties. 
(See Toolkit p. 5)

b Few boards plan to fail, but 
many fail to plan. Having a plan 
will help guide your actions, 
assign responsibilities and ensure 
that advocacy is front and center 
in your thinking. Putting 
together a plan will help you 
build consensus around how to 
conduct your advocacy or high-
light areas where you need to 

work out differences of opinion. 

b Search for your legislators 
on social media (Facebook and 
Twitter) and friend/follow them.

b Go to your legislators’ websites 
and sign up for their E-Updates. 
Send them your district news-
letter.

b Make initial contact (See Toolkit 
p. 23 for a sample message). 
Sample ideas include:

• “Congratulations on your 
election/re-election…”

• “We look forward to 
working with you…”

• Invite them to your schools 
to spend time with your 
students.

• Invite them to a board 
meeting (offer specific dates 
and be sure to follow up).

b Pass a board resolution com-
piling a list of your school dis-
trict’s most pressing needs and 
send it to your legislators and 
the governor. (See Toolkit p. 12)

b Identify any changes in state law 
or ideas for legislation that 
would benefit your district.

b Plan on attending the WASB 
Legislative Update presentation 
on Thursday, Jan. 24 at the  

Another Resolution for 2019
Resolve this New Year to advocate for your 
students and schools

Now is the time to get started on your advocacy efforts  
with your state legislators…

C A P I TOL  WATCH DAn rossmiller & chris KuloW
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State Education Convention in 
Milwaukee.  

b Register for the WASB Day at 
the Capitol on Wednesday, 
March 13 in Madison.

b Consider testifying on behalf of 
your school district at a state 
budget hearing.  

 The Wisconsin Legislature’s 
budget-writing Joint Finance 
Committee typically schedules 
four to six hearings at various 
locations around the state. Not 
only is this an opportunity to 

highlight 
your most 
pressing 
needs to the 
committee, 
there is a 
strong chance 
that your 
legislators 

will be present at the hearing 
nearest you and you can share 
your concerns with them at the 
hearings. 

b If your legislator holds “office 
hours” or “listening sessions” in 
his or her district, plan to attend 
at least one to share your 
board’s concerns and needs. 
Bring along community 
members (parents, grandparents, 
etc.) to reinforce your message. 

 Typically, lawmakers will 
announce these meetings in 

their E-Updates, through social 
media (Facebook and Twitter) 
or in the local newspaper. Be on 
the lookout for these meetings, 
especially during the period 
from March through May when 
lawmakers are eager to gather 
their constituents’ input on the 
state budget.

By following these steps, you can 
be prepared and set the stage for a 
successful legislative session for your 
school district and K-12 public 
schools in general. As always, please 
utilize the resources the WASB offers 
for our members. (See Toolkit p. 3) 
We know you are busy, so let us do 
some of the work for you. The more 
school boards that begin developing a 
relationship with their state legisla-
tors, the more effective we all will be.

Thank you & Happy New Year! n

www.taher.com
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Upcoming Events
 WASB/WSAA Legal and Human 
Resources Conference and Workshop
February 20 & 21, 2019
WISCONSIN DELLS

The one-day legal conference, 
co-sponsored by the WASB and the 
Wisconsin School Attorneys Associa-
tion, on Thursday, Feb. 21 will 
feature sessions on board relation-
ships, online communications, 
teacher nonrenewal, school safety, 
special education law, mental health 
issues in schools and more. There 
will also be a WASB evening work-
shop on Wednesday, Feb. 20 focused 
on policymaking as a core compo-
nent of governance. Watch your 
emails for more information.

  WASB Day at the Capitol
Wednesday, March 13, 2019
MADISON

Advocate for your schools. Attend the 
WASB Day at the Capitol on March 
13. In the morning, you will receive 
legislative and budget briefings from 
the WASB Government Relations 
team as well as agency and/or legisla-
tive staff. In the afternoon, you’ll have 
the opportunity to meet with your 
legislators and/or their staff to directly 
advocate on behalf of your students 
and your schools. This biennial lob-
bying day is a critical component of the 
WASB’s advocacy efforts. Make sure 
your district is represented! Watch 
your emails for more information.

U P C O M I N G  W E B I N A R S

m  INDIVIDUAL CONTRACTS &  
THE NONRENEWAL PROCESS
March 6, 2019, 12 – 1 pm | Presenter: Bob Butler,  
Associate Executive Director and Staff Counsel 

The elimination of collective bargaining by Act 10 ele-
vates the importance of individual teacher contracts, 
which may become similar in content to administrator 
contracts. This presentation will focus on the process of 
drafting new contractual provisions to transition from 
traditional contracts to contracts that meet districts’ 
needs in the post-collective bargaining world.

This presentation also will review the basics of  
nonrenewal of teacher contracts under section 118.22 of 
the Wisconsin statutes and include guidance on the applica-
tion of constitutional protections and discrimination laws as 
well as alternatives to nonrenewal.

m  TITLE IX: SCHOOL DISTRICTS’ OBLIGATIONS
April 10, 2019, 12 – 1 pm | Presenter: Bob Butler,  
Associate Executive Director and Staff Counsel

The federal Office for Civil Rights has been diligent in 
warning school leaders about the full scope of each 
district’s Title IX obligations. In this webinar, we’ll iden-
tify how Title IX’s focus on sex discrimination and 
gender equity apply in key areas such as career and 

technical education, sex-based harassment, school 
discipline, employment and athletics. Title IX self-audits 
and other recommended practices will also be dis-
cussed as well as the designation, responsibilities and 
training of a formal Title IX coordinator.

m  HIRING TEACHERS
May 8, 2019, 1:30 – 2:30 pm | Presenter: Bob Butler,  

Associate Executive Director and Staff Counsel

This presentation will inform you about the general 
process of hiring teachers, including following state 
requirements. It includes information about the 
purpose of position descriptions, posting vacancy 
notices, application forms, the interview process  
and reference checks. You will also learn about  
state and federal laws as they relate to employment 
discrimination.

Please note: These and all previous webinars are 
recorded and available on demand. WASB members can 
purchase any webinar and watch when their schedule 
allows. Upcoming live and pre-recorded webinars are 
listed on the WASB Webinars page at WASB.org.  
In addition, links to past webinars are available in the 
Policy Resource Guide.

The WASB hosts a series of webinars throughout the year. Here is a look at the upcoming webinars from the WASB.

L E G A L  C O M M E N TA S S O C I AT I O N  N E W S

28   |  Wisconsin school neWs



 M
any school districts will be 
sending administrators and 
school board members to 
Milwaukee to attend the 

annual WASB/WASDA/WASBO 
State Education Convention in 
January 2019. Administrators and 
board members are obligated to 
comply with the legal and ethical 
standards established for local public 
officials that affect their participa-
tion in convention-related events. 
This Legal Comment will discuss the 
Open Meetings Law and the Code of 
Ethics for Local Public Officials as 
these laws relate to and govern the 
actions of administrators and board 
members while in attendance at the 
convention.1

 | Open Meetings Law
Convention participants whose 
districts send more than one board 
member to the convention should 
consider how Wisconsin’s Open 
Meetings Law may impact their 
ability to participate in conven-
tion-related activities.2 The Wis-
consin attorney general has issued a 
number of opinions that offer Open 
Meetings Law guidance to board 
members with regard to their atten-
dance at conferences, workshops, 
seminars and conventions, including, 
but not limited to, the annual State 
Education Convention.

The fundamental purpose of the 
Open Meetings Law is to ensure that 

the public has access to full and 
com plete information regarding 
governmental affairs.3 In order to 
advance this purpose, meetings of 
state and local governmental bodies, 
including school boards, must be held 
in locations reasonably accessible to 
members of the public and must be 
open to all citizens at all times unless 
otherwise expressly provided by law.4 
The Wisconsin Supreme Court has 
held that a “meeting” of a govern-
mental body, including a school 
board, occurs whenever: (1) there is  
a purpose to engage in governmental 
business, and (2) the number of 
members present is sufficient to  
determine the governmental body’s 
course of action (i.e., a quorum, 
including a walking quorum, negative 
quorum, etc.).5

 The Wisconsin attorney general 
was asked to issue an opinion as to 
whether the social nature of many 
activities offered at the convention 
makes attendance at the convention 
outside the scope of the Open Meet-
ings Law.6 It is well-established that 
a “social or chance encounter” of 
members of a governmental body is 
not a meeting of the body requiring 
public notice and accessibility pur-
suant to the Open Meetings Law.7 
Any presumption that the members 
are present to engage in govern-
mental business is rebutted when 
members meet in a social setting or 
by chance. However, according to 

the attorney general, the attendance 
of board members and administra-
tors at a conference, convention or 
seminar does not constitute a chance 
encounter because such attendance is 
pre-planned. Moreover, such atten-
dance is not a purely social gathering 
because such conferences, conven-
tions and seminars are designed for 
board members to discuss issues 
related to the responsibilities, 
authority, power or duties delegated 
to or vested in the board.

Nevertheless, the attorney general 
also concluded that attendance at 
the convention did not nec essarily 
constitute a “meeting” of the board. 
According to the attorney general, 
discussions at the convention gener-
ally involve concerns common to all 
school districts, rather than discus-
sions about a particular district’s 
business. As such, even if the 
number of board members present is 
sufficient to determine the board’s 
course of action, the purpose of the 
gathering is not to engage in the 
business of the particular district, 
but rather to take advantage of the 
convention-related activities. There-
fore, the attorney general has con-
cluded that attendance of a quorum 
of a board at the convention, by 
itself, does not result in a “meeting” 
of a governmental body, as defined 
in the Open Meetings Law.

The attorney general warned, 
however, that when a quorum of a 

Administrators and board members are obligated to comply with 
the legal and ethical standards established for local public officials 
that affect their participation in convention-related events.
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Legal and Ethical Standards Related  
to Attendance at the State Education Convention
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board or any committee or subunit 
of a board is present during the 
convention and all related activities, 
including the ride to and from the 
convention, board members must 
not discuss business specifically 
related to the district.8 Moreover, 
board members should not formally 
attempt to convene during any of the 
convention-related activities.

In order to avoid the perception 
that a board is violating the Open 
Meetings Law, many districts post a 
notice, in accordance with board 
policy, that communicates to the 
community that a certain number of 
board members and/or other district 
officials will be attending the con-
vention. This type of notice should 
explicitly state that the board will 
not convene nor conduct any board 
business during the trip or at the 
convention.

 | The Code of Ethics for Local 
Public Officials

Regardless of the number of board 
members and/or administrators in 
attendance at the convention to rep-
resent the district’s interests, the Code 
of Ethics for Local Public Officials 
should be considered in order to 
determine how this law may restrict 
the activities and events in which the 
board members and/or administra-
tors participate during the trip.9

The Code of Ethics for Local 
Public Officials prohibits district 
officials (board members, district 
administrators, business managers, 
etc.) from accepting: (a) items or 

services of substantial value for 
private benefit, or for the benefit of 
the official’s immediate family or 
associated organizations, if offered 
because of one’s public position; (b) 
anything of value that could reason-
ably be expected to influence the 
official’s vote, official action(s) or 
judgment; and/or (c) anything of 
value that could reasonably be con-
sidered a reward for official 
action(s). The Code of Ethics for 
Local Public Officials is enforced by 
the Wisconsin Ethics Commission.

The Wisconsin Ethics Commis-
sion has opined that an official may 
attend conventions and participate 
in convention-related activities, by 
and large, without violating the 
Code of Ethics.10 Specifically, while 
attending a convention authorized 
by and on behalf of a district, offi-
cials may accept meals, refreshments 
and the like without charge that are 
provided, sponsored and/or sanc-
tioned by the event orga nizer. 
According to the Wisconsin Ethics 
Commission, when a board autho-
rizes the attendance of its officials at 
the convention, it is fair to presume 
that their attendance is in further-
ance of a public purpose or benefit 
and that the board contemplates that 
they will partake fully in all the 
convention has to offer, including 
forums and receptions that are spon-
sored by the event organizer. Given 
this interpretation, as long as the 
board has authorized attendance at 
the convention, those officials in 
attendance are not required to pay 
the cost of meals, refreshments and 

the like offered during the conven-
tion by its organizers, i.e., the Wis-
consin Association of School Boards, 
the Wisconsin Association of School 
District Administrators and/or the 
Wisconsin Association of School 
Business Officials, in order to 
comply with the Code of Ethics.11

However, during the convention, 
officials must be cautious about 
accepting food, drinks and/or enter-
tainment without charge or at less 
than fair value that are offered at 
social events sponsored by entities or 
organizations other than the event 
organizers when the entities or orga-
nizations may be current or prospec-
tive district vendors. According to 
the Wisconsin Ethics Commission, 
beer, wine, liquor, meals, buffets and 
the like have more than token value, 
and a purely social event, such as a 
hospitality suite, a happy hour or a 
dinner, provides a primary benefit to 
the official, rather than to the district 
that authorized his or her atten-
dance. District officials responsible 
for making or approving purchasing 
decisions for the district should not 
accept food, drinks and/or entertain-
ment without charge or at less than 
fair value from current or prospec-
tive vendors because receipt of such 
items of value could serve as the 
basis for an allegation that the items 
influenced the officials’ decisions 
regarding the purchase of goods or 
services from the vendor.

Thus, a district official is advised to 
avoid attending an event that is purely 
social, sponsored by a current or 
prospective vendor of the district, and 

When a quorum of a board or any committee or subunit of a 
board is present during the convention and all related activities, 
including the ride to and from the convention, board members 
must not discuss business specifically related to the district.
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provided to the official without charge 
or at less than fair value. This is true 
even if the event is identified in the 
convention program or in the conven-
tion materials. That said, the district 
official may attend such an event and 
avoid a Code of Ethics violation by 
paying the vendor the full cost of the 
meal, refreshments and entertainment 
offered at the event.

District officials may accept edu-
cational or informational materials, 
prizes or other giveaway items at the 
convention for the purpose of con-
veying the item to the district for the 
use or benefit of the district. 
However, if the district official 
wishes to keep the item for himself 
or herself, the item must be of 
nominal or insignificant value, in 
contrast to an item of merchantable 
value, in order to remain compliant 
with the Code of Ethics. The statute 
does not establish a specific dollar 
value as a “merchantable” value. 
The determination of whether an 
item has more than token or incon-
sequential value is left to the offi-
cial’s discretion. That said, the 
Wisconsin Ethics Commission has 
opined that some tote bags, caps, 
t-shirts, mugs, pens, rulers, refriger-
ator magnets and key chains con-
taining a company logo are likely to 
be of inconsequential value; while 
other items, including jackets and 
watches, are likely to have more 
than inconsequential value, i.e., 
merchantable value.

Finally, district policies may 
address the issue of the receipt of 
gifts by district officials. Accord-
ingly, before an official accepts a 
prize or other giveaway item from a 
vendor exhibiting at the convention, 
it is important for the official to 
review and apply the district’s policy 
on the subject to determine whether 
he or she may keep the item.

 | Conclusion
The convention offers the opportu-
nity for administrators and board 
members to obtain new information 
about the latest products, services 
and developments in education. 
However, in doing so, it is important 
for them to be aware of the rules 
and requirements of the Open Meet-
ings Law as well as to understand 
and recognize how the Code of 
Ethics for Local Public Officials 
regulates when they may accept 
food, drink or other items of value, 
without charge or at less than fair 
value, and when such acceptance 
will be problematic. Moreover, 
under no circumstances should 
receipt of any such items influence 
the decisions of the district officials. 
Finally, it is also important for 
administrators and board members 
to review board policies for addi-
tional, more restrictive rules about 
convention attendance and partici-
pation, and to direct any additional 
questions or concerns to the district’s 
legal counsel. n

 | End Notes
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 Q. What is UHC doing in the area 
of wellness programs and are 

those efforts helping employers 
control health care costs? 

 A. A recent UnitedHealthcare 
report, “Employee Wellness 

Programs Bring Results,” suggests that 
companies that strengthen their well-
ness offerings can yield cost-savings 
and improve employee health over the 
long term. Many companies have 
successfully established a culture of 
well-being through their wellness 
programs. While each company’s 
wellness program may be strongest 
when tailored to its employees’ needs, 
successful programs often offer mean-
ingful financial incentives, a mental 
health focus through offerings like 
mindfulness classes and relaxation 
rooms, or a financial well-being com-
ponent — such as estate-planning 
seminars. Many employers also find 
that offering the services of an on-site 
wellness coordinator or nurse liaison 
encourages a culture of health.

UnitedHealthcare compared com-
panies that have award-winning well-
ness programs with a peer group of 
similar companies. The study found 
that those that make positive changes 
to their health offerings over the years 
may reap the rewards of healthier 
employees and reduced health care 
costs down the road. For example, the 
companies with established wellness 
programs experienced 14.2 percent 
per-member, per-month lower costs, 
even with a 7.5 percent greater claim 
risk score (based on their employees’ 
health status) than the peer group, and 
the employees at the high-performing 
companies experienced 24 percent 
fewer emergency room visits. The 
report also found that it can take time 

for employer wellness programs to 
yield significant benefits. 

The report revealed that the com-
panies with the most effective pro-
grams had several common 
characteristics that contribute to their 
plan’s positive results and encourage a 
culture of health, including enthusi-
astic involvement by senior leaders, 
positive encouragement from internal 
advocates, strong employee incentives 
and measurable success barometers. 
Successful companies also conduct 
health surveys and challenges, bio-
metric screenings and financial well-
being programs while surveying their 
employees to gather feedback to refine 
their programs. 

The informational benefits meet-
ings that are often part of open enroll-
ment offer companies a good 
opportunity to collect and analyze 
employee feedback to further 
strengthen their wellness offerings. It 
is also an ideal time for employers 
who have not yet done so to consider 
offering a wellness program that 
supports their employees’ health and 
may improve their well-being while 
reducing costs for employees and the 
company.   

 Q. Why should school districts 
consider offering a Health Savings 
Account (HSA)? 

A. No matter the stage of your 
teaching or administrative career, an 
HSA can be a handy savings option. 
A young teacher with a new family 
can use the savings of an HSA plan 
to cover their insurance deductible. 
If you don’t have dental or vision 
coverage, you can use your HSA to 
pay for qualified vision and dental 
care. More senior employees such as 
empty-nesters may find that they 

need some new tax breaks since the 
kids can’t be claimed as dependents 
for tax purposes.

Also, keep in mind that if you 
have 401(k) plans, you should 
analyze the benefits of HSA vs. 
401(k) contributions. If you have the 
option of contributing to both your 
HSA and a 401(k), it can be difficult 
to decide where to focus. Consider 
that while both 401(k) pre-tax 
payroll contributions and HSA 
payroll contributions are made 
without deductions for state and 
federal taxes, HSA contributions are 
truly pre-tax in that Medicare and 
Social Security taxes are not with-
held. Check with your accountant or 
tax adviser to find the right approach 
for you.

To learn more about HSAs, visit 
HSACenter.com, an educational 
resource that includes savings and 
investment calculators. Whether 
you’re single, have a growing family 
or are thinking ahead to your 
post-career life, HSAs can empower 
you to make the most of your health 
care spending. n

The WASB Service Associates Program 
includes businesses and organizations that 
have been recognized by the WASB Board  
of Directors as reputable businesses and 
partners of public education in Wisconsin.  
For more information, visit WASB.org and  
select “Service Associates.”

Employee Wellness Programs 
Bring Results
S E R V I C E  A S S O C I A T E  Q & A

Dustin Hinton, President and CEO  
UnitedHealthcare of Wisconsin

SE RV I C E  A SSOC IATE
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Educational Services And Products
2 0 1 9  W A S B  S E R V I C E  A S S O C I A T E S

 | Architecture, Engineering, 
Planning, Interiors and  
Construction Management

 Bray Associates Architects Inc.
920-459-4200
mwolfert@brayarch.com
brayarch.com
Architecture, interior design,  
planning, referendum support.

 Eppstein Uhen Architects
414-271-5350
ericd@eua.com
eua.com
Architectural design and service 
leader known for inspired design.

 Hoffman Planning, Design  
& Construction, Inc.
800-236-2370
spigeon@hoffman.net
hoffman.net
Planners, architects and construction  
managers.

 Plunkett Raysich Architects LLP
414-359-3060
skramer@prarch.com
prarch.com
Architectural and interior design 
services.

 | Computer Hardware,  
Software, Consulting

 Skyward, Inc.
800-236-7274
ben@skyward.com
skyward.com
Developer of student, budgetary and 
human resource administrative software 
exclusively for K-12 school districts.

 | Construction Management, 
 Contracting, Consulting

 CG Schmidt
608-255-1177
sarah.dunn@cgschmidt.com
cgschmidt.com
Construction management, general 
contracting, design-build. 

 J.H. Findorff & Son Inc.
608-257-5321
cmlsna@findorff.com
findorff.com

With offices in Madison and Milwaukee, 
Findorff is one of Wisconsin’s leading 
builders.

 JP Cullen
608-754-6601
kevin.hickman@jpcullen.com
jpcullen.com
A family-owned, full-service construc-
tion management firm that specializes 
in budgeting, planning and con-
structing the tough jobs.

 Miron Construction Co., Inc.
920-969-7030, craig.uhlenbrauck@
miron-construction.com
miron-construction.com
A leader in the educational market, 
having completed over $1 billion in 
K-12 construction. Services include; 
construction management, design/
build, facilities master planning, 
pre-construction services & refer-
endum planning services.

 Scherrer Construction Company, Inc.

262-539-3100
customsolutions@scherrerconstruction.com
scherrerconstruction.com

We have been partnering with school 
districts for over 88 years to deliver 
successful, quality projects that 
positively impact students and commu-
nities today and for years to come.

 VJS Construction Services

262-542-9000
cbathke@vjscs.com
vjscs.com

A top-10 construction company in 
southeastern Wisconsin with 65 years 
of experience.

 | Employee Benefits
 Associated Benefits and  
Risk Consulting

608-259-3666
Al.Jaeger@associatedbrc.com
associatedbrc.com

Our focus is financial security options 
that protect and assist growth. We go 
beyond simply protecting against the 
loss of assets and property.

 Key Benefit Concepts LLC

262-522-6415
info@keybenefits.com
keybenefits.com

Actuarial and employee benefit 
consulting services.

 M3 Insurance

800-272-2443
marty.malloy@m3ins.com
M3ins.com

The dedicated education specialists at 
M3 Insurance provide over 50% of 
Wisconsin school districts with the 
very best in risk management, 
employee benefits, and insurance 
services.

 National Insurance Services of 
Wisconsin, Inc.

800-627-3660
slaudon@nisbenefits.com
NISBenefits.com

We’ve been a specialist in public 
sector benefits since 1969. Our 
insured products include: health, 
dental, disability, life and long-term 
care insurance. Our financial solution 
products include: health reimburse-
ment accounts, OPEB trusts (fixed or 
variable), special pay plan and flexible 
spending accounts.

 | Energy Services

 Midwest Energy Procurement 
(MEP) Solutions, LLC

608-273-4464
steve.grams@mepsolutions.org
mepsolutions.org

MEP Solutions is a Wisconsin-based 
energy procurement and consulting 
firm, which provides clients with 
comprehensive energy procurement 
analysis and solutions.

 | Financing, Banking,  
Consulting

 Baird Public Finance
800-792-2473
BBrewer@rwbaird.com
rwbaird.com/publicfinance
Baird’s Public Finance team provides 
school financing solutions including: 
long range capital planning, services 
related to debt issuance, investment 
advisory services and referendum 
assistance.

 Springsted Incorporated
414-220-4250
jdudzik@springsted.com
springsted.com
Advisors to the public sector in 
finance, human resources and 
management consulting services.

| Insurance, Property  
and Casualty

 Community Insurance Corporation
800-236-6885
khurtz@aegis-wi.com
communityinsurancecorporation.com
Dedicated to providing school  
districts with the tools they need to 
economically and efficiently address 
today’s changing insurance and risk 
management environment.

 EMC Insurance Companies
262-717-3900
philip.lucca@emcins.com
emcins.com
Property and casualty insurance

 Gallagher
262-792-2240 
nancy_moon@ajg.com 
ajg.com
Specializing in serving the risk 
management and insurance needs of 
public schools.

 R&R Insurance
262-574-7000
jeff.thiel@rrins.com
myknowledgebroker.com
Our School Practice Group has more 
than 25 years of educational institu-
tion experience and a dedicated 
resource center designed with school 
district’s risk and claims management 
needs in mind.

 TRICOR Insurance
877-468-7426
john@tricorinsurance.com
tricorinsurance.com
We now insure over 150 public schools. 
Our School Practice Team is made up 
of a diverse group of experienced 
individuals who are extensively trained 
and specialized in school insurance 
products, risk management, support 
services, loss control, human resources 
and claims advocacy.

 UnitedHealthcare
414-443-4094
cecelia_hopkins@uhc.com
uhc.com
Our mission is to help people live 
healthier lives by providing access to 
high quality, affordable healthcare.  
We are committed to improving the 
healthcare experience of K-12 teachers, 
staff, retirees and their families in the 

state of Wisconsin by providing better 
information, to drive better decisions,  
to help improve health.

 | Leadership Consulting

 Studer Education

850-898-3949
info@studereducation.com
studereducation.com

We support the critical work of school 
district leaders through coaching 
around an Evidence-Based Leadership 
framework to increase student 
achievement, employee engagement, 
parent satisfaction, district support 
services, and financial efficiency.

 | Legal Services

 Buelow Vetter Buikema  
Olson & Vliet LLC

262-364-0300
cbuelow@buelowvetter.com
buelowvetter.com

We have decades of experience in 
representing school boards across 
Wisconsin. We advise school boards 
and administrators on a variety of 
issues from labor and employment to 
student discipline and expulsion.

 Strang, Patteson, Renning,  
Lewis & Lacy, s.c.

844-626-0901
kstrang@strangpatteson.com
strangpatteson.com

We provide legal counsel on a full 
range of issues that school and higher 
education institution clients confront 
on a regular basis.

 von Briesen & Roper, s.c.

414-287-1122
aphillips@vonbriesen.com
vonbriesen.com

We’re dedicated to ingenuity and 
creativity in helping schools solve their 
most complex legal and organizational 
problems. Challenge us to help you 
challenge the status quo.

 | School/Community 
Research

 School Perceptions, LLC

262-299-0329
info@schoolperceptions.com
schoolperceptions.com

An independent research firm special-
izing in conducting surveys for public 
and private schools, educational 
service agencies, communities and 
other state-level organizations.

 | Transportation
 Dairyland Buses, Inc.

262-544-8181
mjordan@ridesta.com
ridesta.com

School bus contracting provider, 
managed contracts, training,  
maintenance.
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Save the Dates!

Be informed and effective.  
Attend the 2019 WASB/WSAA  
Legal and Human Resources 

Conference to learn about some of 
today’s most pressing issues from 
experienced school law attorneys. 

visit wasb.org for complete 
information and to register
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